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Abstract: To enhance pupils‘ English vocabulary in kindergarten is very 

difficult, if a teacher does not know how to select good strategies for 

teaching vocabulary. In Indonesia most kindergarten teachers use pictures 

or games which are more motivating and entertaining for pupils. ―Simon 

Say‖  is one of the games. Here, the writers want  to know which one is 

more benefit to enlarge pupils‘ knowledge in English vocabulary by using 

qwantitative research so that  kindergarten teachers may select the right 

strategy to teach them. It turns out that in this research the formulated 

hypothesis was rejected since the statistical analysis using T test of 58 

kindergarten pupils in control and experiment groups pointed out that both 

techniques, Simon Says and pictures have equal benefits for kindergarten 

pupils. Thus, kindergarten pupils may use both strategies in the classroom 

since both have equally benefit for pupils.   
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INTRODUCTION 

Many experts state that kindergarten pupils have agreater tendency for 

learning and acquiring a new language. They believe that the sooner they learn 

English, the better  the result obtained. Ford Catherine confirms the younger they 

learn a language, the better they are in the language they learn. This means that 

children possess unique capacities for language learning.Learning a new language 

is not an easy thing for pupils, since it is a new experience for them. The teachers 

are expected to help them in such a way so that they can master the language well. 

In mastering a language, they have to learn some vocabulary about their 

serounding first, then they study about action words, phrase, clause and sentence. 

After that, they learn how to use them in sentences. Formally, they learn by 

memorizing lists of words, and people say this way is very boring. Pupils will 

soon get bored. Good teachers will soon change their way of teaching in order to 
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keep pupils‘ interest in vocabulary learning. The vocabulary used for this research 

based on 2014 English Curriculum and the vocabulary oflicially involved in this 

study is limited to teach action verbs for ―TK Cahaya Surya‖- Kediri. In Indonesia 

most teachers soon uses pictures or games which are more motivating and 

entertaining since pupils will become active. In this case they have the 

opportunities to express their opinions and feelings. ―Simon Say‖ is one of the 

games which gives opportunity for pupils to express their opinions and feelings. 

Now the question is whether teaching vocabulary through ―Simon Says‖ game  

(presenting the action words through movements) gives better result than teaching 

vocabulary through pictures. To be more specific this research wants to 

investigate whether there is a significant difference on the vocabulary mastery 

between pupils who are taught through ―Simon Says‖ game and those who are 

taught through picture? The null hypothesis of this research is,  there is no 

significant difference on the vocabulary mastery between pupils who are taught 

through ―Simon Says‖ game and those who are taught through picture. Hopefully, 

using ―simon says‖ game , pupils will have a high degree of proficiency in 

English vocabulary for their level. Their are four kinds  of theories used in this 

research, they are theory of Language learning, vocabulary, game and picture. 

Learning another language (L2)  throughaction offers one of the most 

exciting prospects for foreign language teaching.This is expected to aid pupils in 

acquiring acognitive map of the language in their minds  and use  commands to 

manipulate themovement of their teacher and classmates. ―Simon Says‖ game 

(action word game) is a type of teaching techniques used in teaching vocabulary 

by presenting the action words through the movement of  pupils‘ bodies. 
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 Meanwhile, teaching is guiding and facilitating learning, enabling the 

learner to learn,setting the condition for learning (Brown, 1987 :7).In learning a 

language Krashen (1982) states that the result of learning English language here 

can result in language acquisition and proficiency when pupils are interested in 

the subjects being taught. Very often, when this occurs, both the teacher and 

pupils are convinced that the study of second language will be sucessfull, and the 

teacher is skillful enough to present explanations in the target language so that the 

pupils understand. In other words, the teacher talks, meets the requirements for 

comprehensible input and perhaps with pupils‘ participation the classroom 

becomes an environment suitable for acquisition. When using the vocabulary, 

pupils will feel that the language taught is important for making sentences. In 

―Simon Says ― when pupils make grammatical mistakes, the teacher might repeat 

the pupils‘sentences and correct them. By doing so pupils will recognize their 

mistakes since they are not annoyed. Hopefully, later on  they won‘t make the 

same mistake again since any subject matter that hold their interest would do just 

well for pupils. Kreshen(1982) confirms that a consious process of learning a 

language will result of an acquisition in that language. 

Denham, k. &Lobeck, A.(2010) confirms thatthe most important aspect 

among the learning of the three language components (sound,vocabulary and 

structure) is vocabulary. The reason is that people can create somediversity in 

sound or pronunciation and in grammar or structure but not invocabulary 

learning.Furthermore, Krashen and Terrel (1988:155) confirm that vocabulary 

learning is alsoimportant for the acquisition process because acquisition will not 

take placewithout comprehension ofvocabulary learning. Therefore, learning 
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language  activities should emphasize more on enriching the pupils‘ vocabulary. 

Thus, acquiring a large number of vocabulary items is necessaryto be sucessful in 

social, professional and intellectual life.Vocabulary learning is a vehicle 

forinterpretation,learning English and successfully interact in the target 

language.This shows that by mastering vocabulary of the target language, 

kindergarten pupils will be able to provide or use the words properly either in oral 

or writtenforms. Further, he adds that in communication oriented teaching the 

most pressing concern for the learners is the need to mastery vocabulary. 

Teaching English to kindergarten pupils nowadays becomes a new trend. 

Because of this phenomenon,teachers are expected to be creative and smart. 

Teaching English to kindergarten pupils are notan easy job because kindergarten 

pupils study differently fiom adult. This difference should be considered in any 

teaching learning activities, including in learning English vocabulary. The 

children can learn easily with the help of things they have already known before. 

Besides that, children can handle concrete things more easily rather than abstract 

things. Actually, the beginning level of teaching vocabulary should concentrate on 

the more frequently used vocabulary items and should be given to the vocabulary 

which is intimately related to the environment and experience of the learners. In 

this research, the application of picture and game as a media of teaching 

vocabulary are used in the teaching and learning activities since they are concrete 

things which related to the environment and experience of  learners. 

Games can be the experience that gives meaning to form sound. They can 

also help vocabulary and meaning come alive. Games are highly motivating 

pupils to learn new vocabulary since they are amusing and at the same time 
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challenging.  Furthermore, they employ meaningful and useful language in real 

contexts. They also encourage and increase cooperation. Games are highly 

motivating because they are amusing and interesting. They can be used to give 

practice in all language skills and be used to practice many types of 

communication.' Brutton and Sloane (1980: 248) also explain the meaning of 

games as intrinsically competitive, so the participants are constantly aware of who 

iswinning or losing, and the final outcome will leave someone as the winner. 

Games are not just time-filling activities but have a great educational value. Most 

language games make learners use the language instead of thinking about learning 

the correct forms.  They are highly motivating and entertaining, and they can give 

shy pupils more opportunity to express their opinions and feelings . Games also 

―break the ice‖ and enable learners to acquire new experiences within a foreign 

language which are not always possible during a typical lesson. In the easy, 

relaxed atmosphere  is created by using games, pupils remember things faster and 

better.  Games  involve equal participation fiom both slow and fast pupils. This is 

the reason, why many teachers are enthusiastic about using games as "a teaching 

device," yet they often perceive games as  time-fillers, "a break from the 

monotony of  teaching" or frivolous activities. Nowadays,  many teachers often 

overlook the fact that in a relaxed atmosphere, real learning takes place, and 

pupils use the language they have been exposed to and have practised earlier  in 

the classroom. Games also revise  exercises and  help  learners recall material in a 

pleasant, and entertaining way. All teachers  agree that games resulted only in 

noise and entertained pupils, they are still worth paying attention to and 
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implementing in the classroom since they motivate learners, promote 

communicative competence, and generate fluency.  

This research use action words only in games. Thus, action word games 

are types  of games used in teaching vocabulary by presenting the action through 

the movement of the pupils‘ body. This way offers learning through pleasure 

which is needed by  kindergarten pupils to master the English vocabulary. 

Teaching vocabulary through action word games will help kindergarten pupils in 

helping English words stay longerin their mind. Some experts support this idea by 

mentioning the use of action word games  since kindergarten pupils do not only 

hear the new language all the time, but also practice the new language with their 

friends. As pupils laugh with each other, in playing games and there is a feeling of 

acceptance, mutual respect and group spirit develops. These cause them to 

develop a high degree of fluency in listening comprehension, and subsequently in 

speaking. By reading the action words or the commands, it will be agreat help for 

kindergarten pupils in studying English. 

There are so many techniques in vocabulary teaching, but the preferred 

technique is the one which is communicative, effective,  interesting, practical and 

economical. A visual aidis said as a media that gives a great help in language 

learning. Pictures used in teaching vocabulary in class should be suitable for 

kindergarten pupils‘ characteristics and their ages. Further, pictures presented 

should be educative and appropriate for pupils being taught. Moreover, those 

pictures used for teaching vocabulary have to be unambiguous since many objects 

can cause ambiguity. The pictures should also be helpful especially for beginners 

to see a picture as a single mean of action. When the teacher uses pictures in class, 
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the pictures should be put in files based on their uses so that he won‘t find 

difficulty to find one particular picture.Picture file is a useful material that can be 

used for all levels of teaching and subject matters. The advantages of using 

pictures are: (a)  providing a variety of activities in vocabulary learning and 

increasinga high degree of pupils‘ interest.(b) serving a clear immediate concept 

ofwhat a word or a structure may mean.(c) inexpensive and widely available (d) 

showing the basis matters of life experience. (e) Increasing pupils‘ motivation and 

providing useful practice materials as well as test materials. (f). helping to focus 

attention and developing critical judgement. There are two kinds of pictures: 

individual and situational picture. Individual picture is a picture that is used to 

teach a single vocabulary. This is used for Kindergarten or elementary classes. 

Situational pictures show a relationship between objects and people for example 

the picture of a dancing girl. This picture is a pecfect aid for helping pupils to 

understand the simple to the most complex situations. 

RESEARCH METHOD 

The writers will present the research design, variable, population 

andsample, research instrument, procedure of collecting the data, techniques of 

data analysis and hypothesis testing. Each of them will be discussed separately in 

the following sections. 

 Research Design 

The research design of this research was a quasi- experimental  study. It  

was a kind of study which emphasized treatments to two groups, experiment and 

control groups, and using post test design only since the two groups had 

statistically the same ability before the research began. The writers employed one 
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class which had been divided into two groups. Both of them were taught with 

difierent teaching techniques. The experimental group was taught vocabulary 

through ―Simon Says‖ game, while the other one was taught vocabulary through 

pictures.Each group was given treatment for four times. The writers herself was 

involved in the treatment as the teacher where she conducted her research. Each 

treatment was carried out for one hour. At theend of the last treatment, both 

groups were given the same post test. The design of this study is presented in 

Table 1 below. 

Table 1. The Research Design 

Group Treatment Post-test 

A X T 

B Y T 

 

Where: 

A refers to the experimental group B refers to the control group 

X refers to ―Simon Says‖ games Y refers to the pictures T refers to the post test 

 Variables 

The variables examined in this quasi experimental study were 

independent variables and dependent variable. The Independent variables were the 

two different teaching techniques. One was ―Simon Says‖ game used in teaching 

the experimental group and the other method was the use of picture in teaching 

the control group. The dependent variable was the pupils‘ score. Schematically. 
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Population and Sample 

The population of this study was allpupils of TK Cahaya Surya  The 

writers chose TK Cahaya  Surya because English was taught in this school and 

there were foreigners studying here, too. The headmistress allowed the writers to 

conduct her research and took kindergarten pupils asthe sample. There are 58 

pupils in one big class. The writers divided them into two groups. Each group 

consisted of 29 pupils. In order to know whether both groups had the same 

English proficiency, the writers analyzed and calculated the pupils‘ English test 

result in the previous UTS by using t-test.The result of the calculation showed that 

p (0.879) >.05 . It means the UTS mean scores of both the control and 

experimental groups were not significantly different. This meant that both groups 

has the same capability in English before the research began. As a result pre test 

was not necessary given to them. 

 Instrument 

To find out the result of the study, the writers made a written test. It was 

an objective test (multiple choices) and consisted of 20 items. The writers had 

made a good instrument. This means that the instrument was valid, relible and 

practical. The instrument was valid based on the content validity since the 

material suited to the lesson given at that semester and the writers had consult the 

teacher whether the instrument had fit to the curriculum used in ―Cahaya Surya 

Kindergarten‖ Kediri. The instrument was also reliable, the Relibility is 0.8. 

Further, it is also practical since it has a list of key answers, so every evaluater 

will find the same result on evaluating pupils‘s work. The command/instruction of 

the instrument is short and clear. The instrument was given at the endof last 
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treatment. Both groups got the same instrument test. They had to answer all ofthe 

questions in 60 minutes. 

Try Out 

In determining the validity and reliability of the test, the writers 

conducted a try out.  The teachers of both kindergarten classes was the same. The 

writers took TK Cahaya Surya as the try out group since we are the same 

institution. The material and instrument given to  pupils of both classes were the 

same,and using T test it was counted both classess after the treatment.  The 

control class  was teaching using pictures as usual, the experiment  class was 

teaching using ―Simon says‖ game during four times treatment.  After that, both 

classess were given test using the good instrument for 60 minutes. The result of 

the test was counted using T test . The result pointed out which group of pupils 

get better result. 

Validity 

Validity is the extent to which a test measures what it is intended 

tomeasure (Nazir, 2011). A test may be valid for one specified purpose and not 

valid for other. There are many kinds of validity. In this study, the writers used 

content validity as primary concern of tests used in classroom instruction The 

action words used for this research were mentioned below. 

  Table 2. Table of Specification 

No. A VERB NUMBER OF ITEMS 

1. Sit  1 

2 Sing 1 
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No. A VERB NUMBER OF ITEMS 

3 Dance 1 

4 Read  1 

5 Draw 1 

6 Teach 1 

7 Eat  1 

8 Sleep 1 

9 Write 1 

10 Drink 1 

11 Cook 1 

12 Pray 1 

13 Sweep 1 

14 Play 1 

15 Brush 1 

16 Run 1 

17 Open  1 

18 Throw 1 

19 Put 1 

20 Swim 1 

 

Reliability  

In order to know the reliability coefficient of the test, the writers used 

Formula 21 (KR 21). The KR—21 formula is used because itprovides a 

conservative estimate of reliability. The KR-2l is based 'on the consistency of the 

pupils‘ response from item to item. The formula is as follows:    R=1- M(K-M) 

                                       K.V 

Where : 

R refers to the reliabilityn refers to the number subjects 
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M refers to the mean V refers to the variance K refers to the number of items. 

In order to find out the variance, the writers used  Arikunto (1999) Formula 21 

( KR21) as follows:  V =n∑x2 –(∑x)  

                                          n(n — 1) 

Where: 

V refers to the variance                         ∑ x refers to the total sum of scores of each 

item 

n refers to the number of testees           ∑x   refers to total sum of square scores 

for each. 

Arikunto (1989 : 167) wrote the criterion of reliability is: 

0.800 — 1.000 very high 

0.600 — 0.799 high  

0.400 — 0.599 moderate 

0.200 — 0.399 low 

< 0.200 very low 

The result of the computation showed that test achieved a reliability of .72 

This means that the instrument test was able to achive high degree of reliability.  

With such a reliability result, it can be concluded that the test instrument met the 

requirement to be used as the research instrument of this study. 
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 Item Analysis 

Item analysis conducted in this study to know the item difficulty and item 

discrimination Nazir (2011) states that all items should be examined from the 

point of View of their difficulty level and their level of discrimination. Cohen,L., 

Manion,L., & Morrison, K. (2000) states that item difficulty refers to the 

percentage of pupils who answer the item correctly. It also shows how easy or 

difficult  the particular item is in the test. In this study, the writers used An'kunto‘s 

Formula (1990 : 212) to calculate the item difficulty. The formula is: D1 = NC 

                                 N 

DI refers to the difficulty index N C refers to the number of correct 

Arikunto (1999), the criterion of difficulty index is: 

0.00 — 0.60 difficult 

0.60 — 0.70 satisfactory 

0.70 — 1.00 easy 

The result of the computation of the try out indicated that the test achieved 

an average difficulty index ranging from 0,20 — 0,95.  The analysis showed that 5 

items (25% of the test items — item 8, 12, 18, 19, 20) were difficult,achieving 

difficulty indices of 0,20 until .29. 9 items (45% of the test items — items2. 5, 9, 

11, 13, 14, 15, 16, 17) were satisfactory, possessing the difficulty indicesof     0,37 

– 0.68. 6 items (60% of the test items — items 1, 3, 4, 6, 7, 10) were easy, having 

the difficulty indices of 0,85 until 0,95Ebel (1979 : 89) states that a good test 

should include some difficult itemsto challenge the better pupils and some easy 

items for the poorer pupils. The test in this study possessed items which were 
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capable of measuring the better pupils (25%) the average (45%) and the poorer 

pupils (60%). It was therefore considered to be quite a good test instrument to 

collect the data for the present study.                                                                   

Item Discrimination  

Nazir (2011) states that item discrimination is used to measure l. which 

pupils answer the item correctly. Further Nazir (2011) states that an item is La 

good one if the good pupil tends to do well on a test as a whole and the.poor 

badly. The writers used Arikunto‘s formula (1990) to calculate the item 

discrimination. 

The formula is:                       ID =  _ (RU—RL) 

                                                                   n 

Where: 

ID refers to the item discrimination.               RL refers to right lower 

RU refers to right upper                                  n  refers to 50 % of the pupils 

According to Arikunto (1990), the criterion of item discrimination is: 

0.00 - 0.20 poor 

020 — 0.40 satisfactory 

0.40 — 0.70 good 

0.70 — 1.00 excellent 

The result of the computation showed that the Item Discrimination had the 

range from 0,20 until 0,70. It means that each item was able to discriminate the 
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proficient pupils from the poorer ones. Therefore, the test was considered 

adequate to collect the expected data. 

 

THE PROCEDURE OF DATA COLLECTION 

The more detailed procedure will be discussed below: 

a. Before the treatment. 

- Preparing the instrument test and giving it to the try out group. 

- Asking pupils of the try out class to answer the test in 60 minutes. 

- Analyzing the result of the test try-out in term of the validity,reliability and 

practicality. Item analysis was also conducted to see the item difficulty and 

discrimination index. 

- At last the researcher obtained a good instrument. 

- Analyzing the scores of  their previous UTS in order to see whether the 

experimental  andcontrol groups are at the same level or not. It turned out that 

both of  the classes statically had the same ability in English. 

b . During the treatment activity 

Presenting the material through ―Simon Says‖ game to the experimental 

group and through Picture to the control group. The treatments were given four 

times to both groups, both groups had the same material and teacher only the 

technique of teaching is different  in detailed they are  as follows: 
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  Table 3. The Steps of the Treatment 

The Experiment Group The Control Group 

STEPS OF RESEARCH: STEPS OF RESEARCH: 

Greeting Greeting 

The Experiment Group The Control Group 

Explaining by acting and pupils have 

to guess the action words. If the 

pupils are able to guess it corectly 

then the teacher writes the action 

words on the board. 

2.  The teacher writes and reads the 

action words on the board while 

showing the pictures 

Playing about the guessing  game 

using action words; the teacher 

performs something and each pupil 

guesses them. Then, some pupils 

perform in front of the class and the 

rest of the pupils guess them. 

3.Asking pupils to mention the 

action words showed in pictures 

given again. (unision- individual). 

  

All of these were carried out on 20 April 2015 to 24 April 2015 at 8.00 

a.m -9.00 a.m for the experiment group and on 20 April 2015 to 24 April 2015 at 

9.00 a.m to 10.00 am for the control group. 

Techniques of Data Analysis 

After collecting the data from the experimental group and control group, 

the writers tried to analyze and calculate the post test data. The purpose of this 

activity wasto find out whether teaching vocabulary through ―Simon says‖ game 

was more successful than through Picture. In order to find out whether the 

difference was significant of not, the writers used T-test for non independent 

samples. Incalculating the data, the writers did not calculate manually. He used 

two kinds of computer program, manual and SPSS as a triangulation. The results 

were the same.  
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INTERPRETATION OF THE FINDINGS 

This chapter presents the statistical calculation and the interpretation of 

the findings based on the data that the writers obtained during his experiment 

conducted  to the kindergarten pupils of Cahaya  Surya, Kediri. 

The Result of the Data Analysis 

Following the data analysis technique,  the writers had analyzed the data 

to determine if there was a significant difference between the scoresof group A 

(experiment group) who were taught vocabulary through ―Simon Says‖ game and 

those of group B (control group) who were taught vocabulary through picture.The 

acceptance or rejection of the null hypothesis (Ho) and the alternative One (Ha) of 

this study depends on the value of t-observation. If the value of t-Observation  is 

below the value of t-table for the significance at .05 level, Ha is not accepted. On 

the other hand, if the value of t-observation is greater than the valueof t-table for 

the significance at .05 level, Ha is accepted.To see whether the Ho was rejected or 

accepted, the writers calculated the Results  of the post test by using t-test for non 

independent samples (see the detail). The main result of the calculation is 

presented is the score of the post test using T test shows that the t-observasion is 

1.186 and the significance, df = .56; p = 0.645 it was greater than 0.5 ( the level of 

significant determined 0.5). So p calculated > 0.5.  This means that there is no 

significant different between pupils in group A and pupil in group B.  

The interpretation of the findings 

The research question of this study is: ―Is there a significant difference 

Between the post test results of the pupils who  are taught vocabulary through 



 CAHAYALINGUA, Vol.07, Number 1, March 2018.  Tjahjaning Giemwaruju & T. 

Tingastuti 

 

 

35 
 

―Simon Says‖ game and those who are taught vocabulary through picture.‖ To 

peovide a tentative answer to this research question, the writers formulated an 

alternative hypothesis. The hypothesis says ―There is a significant difference on 

the vocabulary mastery between the pupils who are taught through ―Simon says‖ 

game and those who are taught through picture.‖The statistical analysis proved 

that there was not significant difference between the Experimental Group and the 

Control Group. The post test results of the  Experimental Group and the Control 

Group were nearly the same. This condition demonstrates the unexpected 

changed, a finding which contradicted to the  formulated hypothesis hence leading 

to the negative answer to the research question. There was not a significant 

progress between the pupils who were taught vocabulary through ―Simon Says‖ 

game and those who were taught vocabulary through picture before the treatment 

was given and after the treatment was given. 

In the experimental Group, the pupils were engaged most of the time 

indoing ―Simon Says‖ game. The pupils were asked to perform actions. They only 

follow the instructions if the instructions are preceded by ―Simon says.‖ This 

game was quite intensively performed during the treatment of the study. Statistical 

calculation having been conducted revealed that there was a significant progress.It 

is implied that ―Simon Says‖ game is beneficial in teaching vocabulary. How is 

this made possible? Further discussion will be put forward. The simple argument 

which can be put forward is that it is due to ―SimonSays‖ game. If pupils are 

learning through pleasure which is needed by the pupils to master the English 

vocabulary. Presenting the vocabulary through action will help the pupils in 

keeping the words in their mind longer. According to Asher (1979), learning 
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another language through actions offers one of the most exciting prospects for 

foreign language teaching. The pupils not only hear thenew language all the time, 

but also practice the new language with their friends.As the pupils laugh with each 

other, a feeling of acceptance, mutual respect and group spirit develop. 

The statistical analysis clearly proved that the formulated hypothesis was 

rejected. This present study consequently revealed that the suggested 

―SimonSays‖  game was not superior to picture as a means in teaching 

vocabulary.  Another words, ―Simon Says‖ game did not surpass picture as a 

means in enhancing the pupils‘ vocabulary mastery.Although the finding of the 

statistical analysis showed that both ―SimonSays‖ game and picture are of equal 

benefit, the pupils in the Experimental Group seemed to get an advantage over the 

ones in the Control Group. The post-test mean score of the Experimental Group 

was 69, while the post test mean score of the Control group was 63. It might be 

concluded that ―Simon Says‖ game tended to help pupils improve their 

vocabulary mastery more. ―Simon Says‖ game seemed to be better but it was not 

significantly better than picture. 

 

CONCLUSION AND SUGGESTION 

This part presents the conclusion and suggestion. In the conclusion part, 

the writers summarizes the main points that have been discussed in the earlier 

chapters, while in the suggestion part; the writers will give some suggestions and 

recommendations for firrther research. 
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Conclusion 

Since English as an international language is considered to be the most 

important language. Many people from all ages are trying to master the 

language.In mastering a language, the first thing that they have to learn is 

vocabulary. According to Michael (1982) points out that people begin to learn a 

language fiom one word, phrase, clause and sentence. They learn one by one until 

they know what the language is and how to use it. Since learning new vocabulary 

seems very difficult, the teachers should be creative. The teachers should know 

which technique that is effective in teaching vocabulary. In this study, the writers 

used―Simon Says‖ game and picture as a means in teaching vocabulary.The 

purpose of this study is to know whether the pupils who are taught through 

―Simon Says‖ game have better achievement than those who are taught through 

picture. In carrying out this study, the writers took one class which had been 

divided into 'two groups, namely Group A and Group  Both of them were the 

pupils of elementary school. In this case, group A as experimental group was 

taught through ―Simon Says‖ game and group B as control group was taught 

through picture.To analyze the result of tests, the writers used t-test. Having 

analyzed the result of the tests, the writers found out that there is no significant 

difference on the vocabulary mastery between the pupils who are taught through 

―Simon. Says‖game and those who are taught through picture. In short, it can be 

said that both―Simon Says‖ game and picture are a beneficial teaching vocabulary 

technique. 

 Suggestion 

At the end of the study, the writers would like to give some suggestions 

that both techniques are useful for English teacher and for further studies. Thus 
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the English teacher who teaches English as a second language may use both 

technoques for beginners. 

 Suggestion for Language Teacher 

There are some suggestions that the writers would like to give to 

theEnglish teachers, who want apply ―Simon Says‖ game and picture as a means 

inteaching vocabulary to children.1. In doing ―Simon Says‖ game, the teacher 

should be able to encourage thepupils if they feel ashamed to act out the words.2. 

When the teachers want to conduct ―Simon Says‖ game, it is suggested to 

useisolated places such as auditorium or halls so that the class would not 

disturbother classes‘ teaching learning process.3. In teaching vocabulary by using 

picture, it is suggested to use both individualpicture and situational picture.4. 

Colorful pictures are strongly recommended because they can draw the pupils‘ 

attention and decrease the boredom of the pupils.5. Since Picture and ―Simon 

Says‖ game are of equal benefit, it is suggested touse both of them in teaching 

vocabulary.6. To check the pupils understanding of the materials, the teachers 

may givevocabulary exercises to the pupils in the written form or the teachers 

mayjust simply ask the pupils directly. 

 Suggestion for Further Research 

The writers expects that this thesis can contribute some new perceptions 

tothe English teachers in the teaching vocabulary. Nonetheless, the writers 

realizesthat this thesis is still far from being perfect. There are many things that 

needsome improvement. Therefore, this study is open to other researches on this 

topicas follows in order to get more complete and valid result. 
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1. Choose a school Whose pupils are fiom the lower society group. Thepupils of 

higher society may have English courses outside the school, sothey may have 

known the meaning of words before they are taught at school. 

2. Take longer time for the treatments. 

3. Take wider samples (junior and senior high school) to see if ―Simon says‖game 

and picture are also effective when applied there. 
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